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Introduction

Green Space Romeo proposes that green space can be a useful tool for teachers to address the
needs of students. We have highlighted selected Michigan Essential Elements as suggestions for
connections between state standards and green space. These educational standards/elements
and goals can be tailored to meet the needs of both general and special education students, from
pre-school through transition age. We embrace the prerogative of educators to design curriculum
and offer attached documents with the selected educational standards and sample goals only as
examples of potential curricular applications to be gained through Green Space on Prospect Street
and our non-profit organization. The attached documents also demonstrate that we are ready to
work hard to support our community and to adjust our work and the site at Prospect Street to meet
the educational needs of our teachers.

The Michigan Essential Elements are available at https://www.michigan.gov/mde/services/student-
assessment/mi-access/training/essential-elements-with-michigan-range-of-complexity.
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Grade 5
warated

Functional Independence

Social Studies Extended Grade Level Content Expectations

GRADE 5 (January 2014)

This document includes the social studies Grade Level Content Expectations (GLCEs) taken from the Michigan Department of Education’s document,
entitled Social Studies Grade Level Content Expectations, Grades K-8 (V.12/07). It also shows how Michigan educators extended the GLCEs for the student
population taking the MI-Access Functional Independence (Fl) social studies assessments.

USHG ERA1 BEGINNINGS TO 1620

STANDARD: U1.1 American Indian Life in the Americas

HOW TO USE THIS DOCUMENT
Grade Level (_Iontent Gen. Ed. Fl Key Concepts Extended GLCE
Expectation
GRADE 5 Content Expectation (IEE(;n. Fl Key Concepts Extended GLCE

Describe the life of peoples living in North America before European exploration.

5 - U1.1.1 Use maps to locate peoples in
the desert Southwest, the Pacific

Northwest, the nomadic nations of the Great
Plains, and the woodland peoples east of
the Mississippi River (Eastern Woodland).
(National Geography Standard 1, p. 144)

Prior to European exploration, American Indian
peoples lived in four key regions of the country.
We can locate these peoples and regions
(peoples in the Desert Southwest, the Pacific
Northwest, the nomadic nations of the Great
Plains, and the Woodland peoples east of the
Mississippi River) using maps and other
geographic technologies.

U.1.FIL.05.EG1.1 Locate on a basic,
historically accurate United States map
one of the regions in which American
Indian peoples lived (Desert Southwest,
Pacific Northwest, Great Plains, or
Eastern Woodland).

Functional Independence

Social Studies Extended Grade Level Content Expectations

and views on property ownership and land
use. (National Geography Standard 11, p.
164, C, E)

GRADE 5
GRADE 5 Content Expectation (I;Eiin. Fl Key Concepts Extended GLCE

American Indians are an important part of our

past, and we can benefit from understanding how

different groups lived.

Eastern Woodland Indians, for example, were

known for establishing trade relationships among

and within tribes (that is, they exchanged the

goods they had for the goods they wanted or U.1.F1.05.EG1.3 Identify one or more
5 — U1.1.3 Describe Eastern Woodland needed). characteristics of Eastern Woodland
American Indian life wi'th respect to In Michigan, American Indians from the Upper American Indians (e.g., where and how
governmental and family structures, trade, s s Peninsula of Michigan traded copper with other they lived, how and with whom they

Indian peoples in Michigan and throughout the
Great Lakes Region for food and clothing.

Eastern Woodland American Indians also
believed that land belonged to the group or tribe,
not to the individual. Each clan reserved land
usage rights for its own territory.

In terms of family structure, American Indians
respected their elders and had roles that were
clearly defined by age and gender.

Selected Michigan Essential Elements — Social Studies

traded, their philosophy about land
ownership and use, family structure, and
governmental structure).
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1 1 1 1
STANDARD: U1.4 Three World Interactions
Describe the environmental, political, and cultural consequences of the interactions among European, African, and American Indian peoples in
the late 15th through the 17th century.
5 — U1.4.1 Describe the convergence of
Europeans, American Indians and Africans
in North America after 1492 from the C NA NA NA
perspective of these three groups. (National
Geography Standard 10, p. 162)
GRADE 5 Content Expectation CI;EZ"' FI Key Concepts Extended GLCE
American Indians and the Europeans that settled
the Americas are an important part of our past,
and we can benefit from understanding the
different ways in which they lived and interacted
with each other and the land.
. For example, Europeans believed land could be
5 —U1.4.2 Use primary and secondary purchased and owned by individuals and that it
sources (e.g., letters, diaries, maps, was theirs to dominate, whereas American U.1.F1.05.EG4.2 Demonstrate an
documents, narratives, pictures, graphic Indians believed land belonged to everyone. understanding of how American Indians
data) to compare Europeans and American American Indians also believed that people and various European settlers lived and
Indians who converged in the western S S | should only take from nature what was needed interacted with eae:h other and the land
hemisphere after 1492 with respect to and should give back to nature in thanks. Letters, diary entries, maps, documents
governmental structure, and views on L d ic’ture;yma be ‘useg ’ ’
property ownership and land use. (National O_f course, not all Eurqpeans approached living and p y .
Geography Standard 12, p. 167, C, E) with the American Indians the same way. For
example, the British were more interested in
controlling the land, but the French were more
interested in economics and spreading their
religious beliefs. The latter learned and
respected the languages and cultures of the
tribes.
5 — U1.4.3 Explain the impact of European
contact on American Indian cultures by
comparing the different approaches used by
the British and French in their interactions S S See U.FI.05.EG4.2 See U.1.F1.05.EG4.2
with American Indians. (National Geography
Standard 10, p. 162, C, E)
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Gen.

American Indians, and Africans. (National
Geography Standard 11, p. 164, E)

GRADE 5 Content Expectation Ed FI Key Concepts Extended GLCE

The Columbian Exchange is a term used to

describe the widespread movement of plants,

animals, food, people, cultures, ideas, and

communicable diseases between the eastern .

and western hemispheres. Products unknown in 2015'2?]‘15;4; tlg(zr;tlg a bﬁzsy}oﬂ ds
5 — U1.4.4 Describe the Columbian Europe were brought from the Americas as a new ?oducts new anim;aglg and new !
Exchange and its impact on Europeans, s s result of Columbus’s voyages, beginning inter- disea’?ses) orz:) product that ;Nas traded

continental exchanges. The exchange included
the introduction of such goods as tobacco,
tomatoes, squash, corn, and potatoes to Europe,
while Europeans introduced horses, oranges,
and cotton (among other things) to the Americas.
Coffee, kola nut, and okra are a few examples of
products from Africa.

among American Indians, Europeans, and
Africans during the Columbian Exchange
time period.

USHG ERA 3 REVOLUTION AND THE NEW NATION (1754 — 1800s)

STANDARD: U3.1 Causes of the American Revolution

Identify the major political, economic, and ideological reasons for the American Revolution.

5 - U3.1.1 Describe the role of the French
and Indian War, how British policy toward
the colonies in America changed from 1763
to 1775, and colonial dissatisfaction with the
new policy. (National Geography Standard
13p. 169 C, E)

Changes in British policy between 1763 and
1775 caused great dissatisfaction among
colonists. For example, because of its huge debt
following the French and Indian War, Great
Britain began looking for new ways to raise
revenue. In addition, to help appease American
Indians and reduce defense costs, it forbade
colonists from settling west of the Appalachian
Mountains (even though some colonists had
already purchased land there). These and other
changes made many colonists begin to express
dissatisfaction with British rule and fueled their
desire for self-government.

U.3.FI.05.EG1.1 Demonstrate an
understanding of issues (e.g. taxation,
land use, shipping/trade laws, etc.) that
caused conflicts/tensions between Great
Britain and the colonies.

Selected Michigan Essential Elements — Social Studies
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GRADE 5 Content Expectation

Gen.
Ed.

Fl

Key Concepts

Extended GLCE

STANDARD: U3.3 Creating New Government(s) and a New Constitution

Explain some of the challenges faced by the new nation under the Articles of Confederation, and analyze the development of the Constitution as a

new plan for governing.

A number of documents guided the early
development of our country. One such document
was the Atrticles of Confederation, which divided
powers between the national government and
state governments.
For example, it allowed the national government | U.3.FI.05.EG3.1 Demonstrate an
5 — U3.3.1 Describe the powers of the (Congress) to print national money, declare war, | Understanding of why the Articles of
national government and state governments S S | and make peace, and it allowed state Confederation were written and that they
under the Articles of Confederation. governments to print state money and to levy gave the national government and state
taxes to generate revenue. governments different powers.
The Articles, however, did not address several
key issues that were necessary for the nation to
thrive as a whole; thus, they were eventually
replaced.
The Atrticles of Confederation did not adequately
5 - U3.3.2 Give examples of problems the address several issues that ultimately caused
i flict: the states. F le, .
g‘;‘i}'};’é’;f;?:nu(gd:r }:i&?'ﬁﬁ;ﬁ;l army conilicts among the states. For example U.3.F1.05.EG3.2 Identify one or more
competing currencies, reliance on state 8 s e there was no national army, problems W.'th the Articles of
. . . Confederation.
governments for money). (National e there were competing currencies, and
Geography Standard 13, p. 169, C) e the nation was reliant on state
governments for revenue.
GRADE 5 Content Expectation (?E(:in' Fl Key Concepts Extended GLCE
The Constitutional Convention was convened to U.:;.FI.?S.EQ 3'3fDT]m?RStEate atr: tional
. — correct the problems of the Articles of understanding of why the Lonstitutiona
5 — U3.3.3 Explain why the Constitutional ! " . Convention was held and/or the problems
; Confederation. It was quickly decided that a new o . i
Convention was convened and why the S S within the Articles of Confederation that
Constitution was written.(C) document was needed, one that would were corrected (e.g., eliminated state
’ strengthen the federal government and limit the currencies, stren .th-éne d the national
sovereignty of the states. ! 9
government, etc.).
GRADE 5 Content Expectation ied"' FI Key Concepts Extended GLCE

KNOWLEDGE, PROCESSES, AND SKILLS—PUBLIC DISCOURSE, DECISION MAKING, AND CITIZEN INVOLVEMENT

STANDARD: P3.1 Identifying and Analyzing Public Issues

Clearly state a problem as public policy issue, analyze various perspectives, and generate and evaluate possible alternative resolutions.

5 — P3.1.1 Identify contemporary public
issues related to the United States

Constitution and their related factual, c NA NA NA

definitional, and ethical questions.

ZOL::::';I t<2) l:::I g;:‘?:;gr(:r?;z:nngsngg People are often asked to make decisions about | P.3.FI.05.EG1.2 Use basic graphic data
yze In a wide range of policy issues. We can use data or other sources to demonstrate an

contemporary public issue related to the S S

United States Constitution and evaluate
alternative resolutions.

to better understand those issues and inform our
decision-making.

understanding of a past or current public
policy issue.

Selected Michigan Essential Elements — Social Studies
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Gen.

inform others.

GRADE 5 Content Expectation Ed FI Key Concepts Extended GLCE
5 —P4.2.1 Develop and implement an
action plan and know how, when, and
where to address or inform others about a c NA NA NA
public issue.
5 — P4.2.2 Participate in projects to help or c NA NA NA

C (when it appears in the General Education column) = Assessed at classroom and district level.
S (when it appears in the General Education and/or Fl columns) = Assessed at classroom, district, and state level.

NA = Not assessed at the state level (either because the general education population is assessed on this GLCE only at the classroom and district level or
because the educators involved in the extension process determined it was not appropriate to assess the Fl population on this GLCE at the state level, even

after extension).

Selected Michigan Essential Elements — Social Studies
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Grade 8

Functional Independence

Social Studies Extended Grade Level Content Expectations

GRADE 8

GRADE 8 Content Expectation

Civics HSCE Standard 2.2.]

Gen.
Ed.

Fl

Key Concepts

USHG ERA 3 REVOLUTION AND THE NEW NATION (1754 — 1800s)

STANDARD: U3.3 Creating New Government(s) and a New Constitution

Explain the challenges faced by the new nation and analyze the development of the Constitution as a new plan for governing. [Foundations for

Extended GLCE

8 - U3.3.1 Explain the reasons for the
adoption and subsequent failure of the
Articles of Confederation (e.g., why its

The Atrticles of Confederation were written and
adopted to provide guidance on—or written
rules describing—how to run the newly formed
nation.

Sometimes, however, written rules do not
accomplish what was intended or do not
adequately address important issues. In these
cases, the rules need to be revised or new rules
need to be written.

U.3.F1.08.EG3.1a Identify one or more
reasons why the new nation needed
written rules (such as the Articles of
Confederation) to follow (e.g., to help
people work together, ensure the same
rules for everyone, document agreed-
upon values, etc.).

individuals, rights of states, election of the
executive, and slavery as a regional and
federal issue.

drafters created a weak central government, S S
challenges the nation faced under the For example, during the period of the Articles of .
Articles, Shay's Rebellion, and disputes over Confederation, the nation could not agree on U.3.F1.08.EG3.1b Identify one problem
western lands). the role of the central government and whatto | the country faced under the Articles of
do with territories not part of the United States. | Confederation (e.g., disagreement about
In addition, there was no national army, no the role of government, no common
common currency, too much reliance on state currency, reliance on state governments
governments for revenue, and no process to for revenue, etc.).
make revisions to the Articles. These are some
of the reasons that the Articles of Confederation
failed.
GRADE 8 Content Expectation CI;E(-::In. FI Key Concepts Extended GLCE
8 — U3.3.2 Identify economic and political
questions facing the nation during the period
of the Articles of Confederation and the S S See U.3.FI.08.EG3.1b. See U.3.FL.OBEG3.1b.
opening of the Constitutional Convention.
(E1.4)
The Constitutional Convention brought leaders
8 — U3.3.3 Describe the major issues of the new nation together to address/correct
debated at the Constitutional Convention, the problems of the Articles of Confederation. It | U.3.F1.08.EG3.3 Identify and/or describe
including the distribution of political power, also addressed other issues facing the nation at | one or more of the issues debated at the
conduct of foreign affairs, rights of S S | the time, including the need to ensure Constitutional Convention (e.g., rights of

representation (the right to vote), the rights of
states to create their own laws, and
disagreements regarding how slaves should be
counted for purposes of representation.

the people, rights of the states, issues
regarding slavery, etc.).

Selected Michigan Essential Elements — Social Studies
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GRADE 8 Content Expectation %Zn' FI Key Concepts Extended GLCE
Treaties are written documents that clarify
agreements between nations. Several treaties
8 — U4.1.2 Exolain the ch in America’ had a profound effect on the size of the United
- U4.1.2 Explain the changes in America’s States.
relationships with other nations by analyzing .
treaties with American Indian nations, Jay's * The Louisiana Purchase (between the
Treaty (1795), French Revolution v United States and France) doubled the | U-4.F1.08.EG1.2 Demonstratean
Pinckney’s Tréaaty (1795) Louisia‘n a s s size of the United States. understanding of the purpose of treat!es
d ! X and/or the role they played in expanding
Purchase, War of 1812, Transcontinental e The Transcontinental Treaty the boundaries of the United States.
Treaty (1819), and the Monroe Doctrine. established borders between Spain and
(C4) (National Geography Standard 13, p. the United States.
161) e The Monroe Doctrine discouraged
European powers from further
colonization of the western hemisphere.
8 — U4.1.3 Explain how political parties
emerged out of the competing ideas, A .
expegences and fears nghgmas Jefferson Competing ideas about what was in the best
and Alexan d’er Hamilton (and their interest of the new nation resulted in the
followers), despite the worries the Founders E)rmation alndFst:?ngtlheinipg of ;:joliticta[ parties.
' S or example, Federalists favored a stronger
ziavcijsicgr?ct? me::gIthz?nda:iggrsr:;rir)lzlrllttlgﬂver central government, wanted a national bank, U.4.F1.08.EG1.3 Demonstrate an
e e o e ot and believed laws could be created using a understanding of how and why political
ovemn?ent (e.9., Whiskey Rebellion S S | broad interpretation of the Constitution. Anti- parties were created in the past and/or
ilien and Se diii%h Acts) (éS) ' Federalists, on the other hand, favored a the role they continue to play in
« foreign relations (e.g., French government where the states and the people government today.
Revolution relatior;s.\‘/vith Great Britain) had more power than the federal government,
(C3) ! were opposed to a national bank, and believed
« economic policy (e.g., the creation of a laws could only be created using a strict
national bank aSSl;rT:I’ptiOn of interpretation of the Constitution.
revolutionary debt) (C3, E2.2)
GRADE 8 Content Expectation GEzn. Fl Key Concepts Extended GLCE
8 — U3.3.7 Using important documents (e.g.,
Mayflower Compact, Iroquois Confederacy, Some of the major concepts put forth in the
Common Sense, Declaration of Declaration of Independence—such as limited
Independence, Northwest Ordinance, government, natural rights, bicameralism, and U.3.F1.08.EG3.7 Demonstrate an
Federalist Papers), describe the historical popular participation—are embedded in other understanding that the Founding Fathers
and philosophical origins of constitutional s s documents (such as Thomas Paine’s Common | qrew inspiration and ideas from other

government in the United States using the
ideas of social compact, limited government,
natural rights, right of revolution, separation
of powers, bicameralism, republicanism,
and popular participation in government.

)

(c2

USHG ERA 4 EXPANSION AND REFORM (1792 - 1861)

Sense and the Federalist Papers). This is an
example of how people long ago used a variety
of sources to inform and hone their opinions.
This practice continues to shape policy
decisions today.

sources and/or that the practice continues
to shape policy decisions today.

STANDARD: U4.1 Challenges to an Emerging Nation

Analyze the challenges the new government faced and the role of political and social leaders in meeting these challenges.

Selected Michigan Essential Elements — Social Studies
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Gen.

expansion on American Indians, the
institution of slavery, and the relations
between free and slaveholding states. (C2)
(National Geography Standard 13, p. 169)

GRADE 8 Content Expectation Ed FI Key Concepts Extended GLCE
8 — U4.2.4 Consequences of Expansion —
Develop an argument based on evidence
about the positive and negative
consequences of territorial and economic c NA NA NA

STANDARD: U4.3 Reform Movements

Analyze the growth of antebellum American reform movements.

8 — U4.3.1 Explain the origins of the
American education system and Horace

In colonial times, the schooling of children was
handled in different ways, depending on where
a person lived. The northern colonies tended to
favor public schools, the middle colonies tended
to favor private schools, and the southern
colonies had very few schools at all; instead,
children were mostly taught by parents or tutors.

Attitudes toward education, however, began to
change in the late 1700s and throughout the

U.4.FL.08.EG3.1 Demonstrate an
understanding of how the American
education system developed and/or the

(liberty and property), rights of states,
election of the executive, and slavery, help
explain the Civil War (C2).

Mann’s campaign for free compulsory public S S 1800s. Two ordinances pla}/ed acrucial role in | important role a free public education
education. (C2) bringing that change about: (1) the Land played in the past and continues to play
Ordinance of 1785 created the opportunity for today.
every township in the new Western Territory to
maintain public schools, and (2) the Northwest
Ordinance of 1787 provided land in the Great
Lakes and Ohio Valley regions for settlement
(which were later broken into five states,
including Michigan) and, in Article 3, stated that
“Religion, morality, and knowledge being
necessary to good government and the
The thirteen original colonies were settled on
the east coast of the country. For many years,
people stayed there, rarely venturing west of the
Appalachian Mountains. However, as the
_ o f country gained independence and began to
the oxpanion, conquestand seffoment of grow, people wanted more land and needed | U4 F1.08.EG23 Demonstrate an
» » : understanding of westward expansion
the West through the Louisiana Purchase, more resources. So, they started moving west. and/or identify one or more reasons why it
the removal of American Indians (Trail of occurred (e.g., increased population, the
Tears) from their native lands, the growth of S S | Westward expansion also was due, in part, toa | need for more resources to support the
a system of commercial agriculture, the philosophy known as Manifest Destiny—or the | growing population, and the belief that the
Mexican-American War, and the idea of belief that European Americans had the right United States had a right and
Manifest Destiny. (E2.1) (National and responsibility to extend the United States’ responsibility to expand).
Geography Standard 6, p. 154) borders west to the Pacific Ocean and south to
the Gulf of Mexico. This philosophy, and the
actions that resulted from it, had many
consequences, including the Mexican-American
war and the forcing of American Indians from
their native lands.
8 — U5.1.6 Describe how major issues
debated at the Constitutional Convention,
such as disagreements over the distribution
of political power, rights of individuals S NA NA NA

Selected Michigan Essential Elements — Social Studies
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USHG ERA 6 THE DEVELOPMENT OF AN INDUSTRIAL, URBAN, AND GLOBAL UNITED STATES (1870 — 1930)

STANDARD: U6.1 America in the Last Half of the 19th Century

Analyze the major ch in comr tion, transportation, demography, and urban centers, including the location and growth of cities linked
by industry and trade, in last half of the 19th century.

January 2014 Page 19 of 23

Functional Independence

Social Studies Extended Grade Level Content Expectations

banking, land grants and mineral rights,
the Homestead Act) (E.2.2) (National
Geography Standard 16, p. 176)
economic change, including
industrialization, increased global
competition, and their impact on
conditions of farmers and industrial
workers (E1.4, 2.1, 3.2) (National
Geography Standard 11, p. 164)

the treatment of African Americans,
including the rise of segregation in the
South as endorsed by the Supreme
Court’s decision in Plessy v. Ferguson,
and the response of African Americans
the policies toward American Indians,
including removal, reservations, the
Dawes Act of 1887, and the response of
American Indians (National Geography
Standard 13, p. 169)

to markets in the East and supplies to settlers in
the West more affordable and efficient.
Challenges in other countries (famine and
economic issues) encouraged immigration to
the United States, which caused crowding and
labor issues in large cities. Segregation
separated African Americans from whites and
limited the rights of African Americans.

GRADE 8
GRADE 8 Content Expectation GEedn. Fl Key Concepts Extended GLCE
8 — U6.1.1 America at Century’s End —
Compare and contrast the United States in
1800 with the United States in 1898 focusing
on similarities and differences in:
« territory, including the size of the United
States and land use
*  (National Geography Standards 1and 16,
pp. 144 and 196)
*  population, including immigration,
reactions to immigrants, and the changing
demographic structure of rural and urban
America (E3.2) (National Geography 1800 through 1898 was a time of significant
Standards 9 and 12, pp. 160 and 167) change in America. Improvements in
+  systems of transportation (canals and transportation encouraged settlers to move
railroads, including the Transcontinental west. A belief in manifest destiny encouraged
Railroad), and their impact onthe the spread of settlements from the Atlantic to U.6.F1.08.EG1.1 Identify and/or describe
economy and society (E1.4, 3.2) (National the Pacific, which caused conflict with American | one or more of the changes that took
Geography Standard 11, p. 164) Indians already occupying those areas. place across the nation between 1800
* governmental policies promoting Railroads and canals made transporting goods | and 1898 (e.g., immigration, the rise of
economic development (e.g., tariffs, S S

segregation, the expansion from the
Atlantic to the Pacific ocean, the
development of railroads and canals,
etc.).

Selected Michigan Essential Elements — Social Studies

Section lll. D. Page 10




GRADE 8 Content Expectation

Gen.
Ed.

FI

Key Concepts

Extended GLCE

issue or topic in the United States today.

STANDARD: U6.2 Investigation Topics and Issue Analysis (P2)

Use the historical perspective to investigate a significant historical topic from United States History Eras 3-6 that also has significance as an

8 — U6.2.1 Use historical perspectives to
analyze issues in the United States from the
past and the present; conduct research on a
historical issue or topic, identify a
connection to a contemporary issue, and
present findings (e.g., oral, visual, video, or
electronic presentation, persuasive essay,
or research paper); include causes and
consequences of the historical action and
predict possible consequences of the
contemporary action.

NA

NA

NA

GRADE 8 Content Expectation

Gen.
Ed.

FI

Key Concepts

Extended GLCE

KNOWLEDGE, PROCESSES, AND SKILLS—PUBLIC DISCOURSE, DECISION MAKING, AND CITIZEN INVOLVEMENT

STANDARD: P3.1 Identifying and Analyzing Issues, Decision Making, Persuasive Communication About a Public Issue, and Citizen Involvement

8 — P3.1.1 Identify, research, analyze,
discuss, and defend a position on a national
public policy issue.

« Identify a national public polic
issue.

» Clearly state the issue as a question of
public policy orally or in written form.

*  Use inquiry methods to trace the
origins of the issue and to acquire
data about the issue.

* Generate and evaluate alternative
resolutions to the public issue and
analyze various perspectives (causes,
consequences, positive and negative
impact) on the issue.

« Identify and apply core democratic
values or constitutional principles.

* Share and discuss findings of research
and issue analysis in group discussions
and debates.

+ Compose a persuasive essay justifying
the position with a reasoned argument.

« Develop an action plan to address or
inform others about the issue.

I

(]

Our country was founded on a number of core
democratic values (e.g., the Pursuit of
Happiness, Liberty, Equality, Diversity, Common
Good, etc.). These values guide how citizens
act within and for their communities and nation,
and encourage citizens to participate in
government, help others, and improve their
communities.

Sometimes, however, conflicts arise between
the values. Following are some examples of
conflicts between two core democratic values—
Common Good and the individual rights granted
under Liberty:
e playing loud music
e speeding
e the helmetlaw
e eminent domain (power of the
government to confiscate private
property for public use—e.g., roads,
public utilities, etc.).

P.3.FI.08.EG1.1a Demonstrate an
understanding of the core democratic
values and/or how they play a role in
people’s daily lives.

P.3.FI.08.EG1.1b Demonstrate an
understanding that conflicts sometimes
arise between core values (for example,
between Common Good and the
individual rights granted under Liberty).

Selected Michigan Essential Elements — Social Studies
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GRADE 8 Content Expectation

Gen.

Ed.

Fl

Key Concepts

Extended GLCE

STANDARD: P4.2 Citizen Involvement

Act constructively to further the public good.

8 — P4.2.1 Demonstrate knowledge of how,
when, and where individuals would plan and
conduct activities intended to advance views
in matters of public policy, report the results,
and evaluate effectiveness.

NA

NA

NA

8 — P4.2.2 Engage in activities intended to
contribute to solving a national or
international problem studied.

NA

NA

NA

8 — P4.2.3 Participate in projects to help or
inform others (e.g., service learning
projects).

NA

NA

NA

C (when it appears in the General Education column) = Assessed at classroom and district level.
S (when it appears in the General Education and/or FI columns) = Assessed at classroom, district, and state level.

NA = Not assessed at the state level (either because the general education population is assessed on this GLCE only at the classroom and district level or
because the educators involved in the extension process determined it was not appropriate to assess the FI population on this GLCE at the state level, even

after extension).

Selected Michigan Essential Elements — Social Studies

Section lll. D. Page 12



Grade 11

Functional Independence

United States History & Geography Extended High School Content Expectations
GRADE 11 (January 2014)

This document includes the social studies High School Content Expectations (HSCEs) taken from the Michigan Department of Education’s document,
entitled Social Studies High School Content Expectations (V.10/07). It also shows how Michigan educators extended the HSCEs for the student
population taking the MI-Access Functional Independence (FI) social studies assessments.

Ford and others

e domestic and international migrations
(National Geography Standard 9, p. 201)

e the development of an industrial work
force

e the impact on Michigan

e the impact on American society

Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Extended HSCE
The growth of the automobile industry significantly
affected Michigan and American society. Henry
Ford’s innovative assembly line concept of mass
production increased worker productivity and drove
the cost of production down. By 1927, Ford
dominated the automobile market, selling about 15
million Model Ts at the lowest possible price.
Because of the growth of the automobile industry,
U6.1.5 A Case Study of American workers flocked to Detroit for jobs. Immigration and
Industrialism — Using the automobile industry rural migration to Detroit transformed the city into
as a case study, analyze the causes and the 4™ largest city in the nation by 1930.
consequences of this major industrial
transformation by explaining: The growth of Detroit and the region was
o the impact of resource availability supported by its proximity to the Great Lakes,
(National Geography Standard 16, p. 216) which allowed for inexpensive shipping of U.6.FI.11.EH1.5 Demonstrate an
e entrepreneurial decision making by Henry S S | resources needed for manufacturing. understanding of the importance of the

The growth of the automobile industry had many

effects, including

« significant job creation,

e anincrease in population and diversity in urban
areas (such as Detroit),

e anincreased middle class (due to better
wages),

o the development of suburbs (because the large
population needed somewhere to live and the
availability of cars allowed them to locate
farther away from work), and

e amore mobile society, which increased
demands for good roads and businesses to
support cars (such as insurance, tire
manufacturers, and repair shops).

automobile industry during the
Industrial Revolution.
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Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Extended HSCE
Census data show that the population in America
(its composition, distribution, and density) changed
significantly from 1790 to 1940.
In 1790, the population was comprised mostly of
Europeans, American Indians, and people of
African origin. In the early 1800s, it also included
Asian immigrants, who were brought to America to
work on railroads.
European immigrants in the 1800s were mainly
U6.1.4 Population Changes — Use census from Northern and Central Europe; however, by .
data from 1790-1940 to describe changes in 1940, the immigrant population reflected an ﬁig}f)t;t“;ﬁ::l;iEr?i%gw;:sat?\%otrook
the composition, distribution, and density of increase in the number of people from Southern place in the United States from the
the American population and analyze their S S and Eastern Europe, Mexico, and the Caribbean. Industrial Revolution to World War Il
causes, including immigration, the Great Basic maps, charts, tables, and othe‘r
Migration, and urbanization. (National The distribution of the population in 1790 was . b ! d !
Geography Standard 12, p. 208) predominantly east of the Appalachian Mountains. resources may be used.
By the mid-1800s, the population distribution
shifted tward to the Mississippi River, and
included Texas and California.
After looking at data related to immigration,
migration, and urbanization on the population
during this timeframe, one might conclude that,
“The density of the population in cities increased
over time with increases in immigration,
urbanization, industrialization, and the ending of
slavery.”
Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Bl

U6.3 Progressivism and Reform

Select and evaluate major public and social issues emerging from the changes in industrial, urban, and global America during this period; analyze
the solutions or resolutions developed by Americans, and their consequences (positive/negative — anticipated/unanticipated) including, but not
limited to, the following: Social Issues, Causes and Consequences of Progressive Reform, Women's Suffrage.

U6.3.1 Social Issues — Describe at least three
significant problems or issues created by
America’s industrial and urban transformation

on civil liberties (e.g., Sedition Act, Red Scare,
Palmer Raids), and the expansion of women’s
suffrage.

between 1895 and 1930 (e.g., urban and rural C NA NA NA
poverty and blight, child labor, immigration,
political corruption, public health, poor working
conditions, and monopolies).
Grade 11 United States History and Gen.
Geography Content Expectation Ed. Fl Key Concepts Extended HSCE
World War | affected nearly every aspect of
American society.
U6.2.3 Domestic Impact of WWI — Analyze e The demand for war materials led to expansion
L of the U.S. economy.
the domestic impact of WWI on the growth of The lack of mal K t Afii U.6.FI11.EH2.3 D frat
the government (e.g., War Industries Board) . e lack of male workers meant more African -6.F1.11.EH2.3 Demonstrate an
N ! A Americans and women joined the workforce. understanding of how the lives of
the expansion of the economy, the restrictions S S

The government took its first steps toward
molding public opinion and restricting dissent
in order to encourage loyalty to the war effort.
Congress enacted laws (like the Sedition Act)
that restricted civil liberties in an effort to
promote unity.

United States citizens changed during
World War I.
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U7.1.1 The Twenties — Identify and explain
the significance of the cultural changes and
tensions in the “Roaring Twenties” including:
e cultural movements, such as the Harlem
Renaissance and the “lost generation”

e opposition to the New Deal and the impact
of the Supreme Court in striking down and
then accepting New Deal laws

e consequences of New Deal policies (e.g.,
promoting workers’ rights, development of
Social Security program, and banking and
financial regulation, conservation
practices, crop subsidies) (National
Geography Standard 16, p. 216)

e the struggle between “traditional” and S NA NA NA
“modern” America (e.g., Scopes Trial,
immigration restrictions, Prohibition, role of
women, mass consumption) (National
Geography Standard 10, p. 203)
Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Extended HSCE
U7.1.2 Causes and Consequences of the
Great Depression — Explain and evaluate the Causes of the Great Depression:
gultut)ls causes ang consleq.uer?ces of the o Stock market crash (due to irresponsible
reat Depression by analyzing: economic practices and abuse of credit)
o the political, economic, environmental, and «  Overproduction/under-consumption
social causes of the Great Depression e Unsound credit practices
r:él::'Zgnﬁssucr:mgtc};nzvirpg;j:;g?‘n‘the e Dust Bowl (drought, erosion due to wind and
1929 crash, and the Dust Bowl (National s s ;iirt:\sé)storms, and farming practices used at the | U.7.FI.11.EH1.2 Identify onfe“?r rgoret
Geography Standards 14 and 15; p. 212 Ezupsrzzst?gsonsequences ofthe Grea
. tah,:ade201o‘:1)omic and social toll of the Great Consequences of the Great Depression:
Depression, including unemployment and N \éVldespread unemployment
environmental conditions that affected ° Hover:y
farmers, industrial workers and families ¢ omelessness
(National Geography Standard 15, p. 214) *  Consumer fear
¢ Hoover's policies and their impact (e.g., * Migration
Reconstruction Finance Corporation)
Grade 11 United States History and Gen.
Geography Content Expectation Ed. Fl Key Concepts Extended HSCE
President Franklin Roosevelt's New Deal policies
used government in an expansive way to address
the problems of the economic crisis.
U7.1.3 The New Deal — Explain and evaluate P o cns!
Roosevelt's_ New Deal Policies including: The goals of the New Deal policies were to
o expanding the federal government's e restore the industrial and agricultural economy,
responsibilities to protect the environment « provide extensive work relief to the
(e.g., Dust Bowl and the Tennessee unemployed
Valley), meet challenges of e guarantee workers the right to bargain
unemployment, address the needs of collectively. and
workers, farmers, poor, and elderly e createa s).:;’fet net for citizens by protectin U.7.F1.11.EH1.3 Identify one or more
(National Geography Standard 14, p. 212) s s them through }tlhe creation of ageyn?:ies andg goals of the New Deal and/or how its

programs, such as Social Security (for the
elderly and disabled), the Federal Deposit
Insurance Corporation (FDIC), and the
Securities Exchange Commission (SEC) (for
consumers).

While the New Deal did not end the Great
Depression, it did provide some recovery and
relief, and raised expectations about the role of
government in regulating the economy and
providing for the welfare of those in need.

policies affected the lives of United
States citizens.
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Grade 11 United States History and

Gen.

Geography Content Expectation Ed. FI Key Concepts Extended HSCE
After remaining neutral for two years, the United
States finally joined World War Il in 1941 after the
Japanese bombed Pearl Harbor.
It found itself fighting in two theaters—the
U7.2.2 U.S. and the Course of WWII — E;’;ﬁg:f‘;;getﬁ;e;,g;’f?c“g;;gmr{*;rfzngﬁq'yt and | y.7.F1.11.EH2.2 Demonstrate an
Evaluate the role of the U.S. in fighting the war stop Japan from dominating the Pacific re ign ) understanding of the United States’
militarily, diplomatically and technologically s s p Jap 9 glon. involvement in World War Il (e.g., how
across the world (e.g., Germany First strategy, Although the war in the European theater ended in the United States became involved,
Stlgn'll'ir;r‘(’evzgll:;r;c):e, and the development of May 1945 when Nazi Germany surrendered, the m;e‘:'vz:_tysw:;nzﬂgiztﬁ |t:t(l:1r;|que role in
P . war in the Pacific theater continued throughout that M
spring and summer.
To bring the war to a close without a U.S. invasion
of Japan, President Truman elected to use the
atomic bomb on Hiroshima and Nagasaki.
World War Il brought about many changes in the
U7.2.3 Impact of WWII on American Life — United S.t ates. "
Analyze the changes in American life brought ¢ Modbltllz;r':g tge nfgon for the war brought an
bout by U.S. participation in World War 11 end to the Great Depression.
ﬁ\ccl):diné' pariicipation In ¥or ar «+ With so many men away fighting, women and U.7.FI.11.EH2.3 Demonstrate an
o mobiiization of economic, military, and African Americans entered the workforce in understanding of the impact that WWII
social resources ! ’ significant numbers. had on the lives of United States
o role of women and minorities in the war s s + Government engaged civilians in the war by citizens.
effort encouraging the purchase of war bonds, the
e role of the home front in supbporting the planting of victory gardens, and the recycling of | (See also W.7.FIl.11.EH2.3, which
war effort (e.g., rationin w%?'k hogrs metals, rubber, and other scarce materials assesses similar concepts from a world
taxes) 9 9 ’ (shared sacrifice). perspective.)
« internment of Japanese-Americans ¢ Racial fear led to the creation of internment
. camps for Japanese Americans, most of whom
(National Geography Standard 10, p. 203) lost their freedom and property simply because
of their heritage.
Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Extended HSCE

U8.2 Domestic Policies

Examine, analyze, and explain demographic changes, domestic policies, conflicts, and tensions in Post- WWII

America.

U.2.1 Demographic Changes — Use
population data to produce and analyze maps
that show the major changes in population
distribution, spatial patterns and density,
including the Baby Boom, new immigration,
suburbanization, reverse migration of African
Americans to the South, and the flow of
population to the “Sunbelt.” (National
Geography Standards 1,3, 5, 9, 10; p. 184,
188, 192, 201, 203)

Many significant population and demographic
changes occurred after World War |l. Three of
those changes were the Baby Boom, the migration
of people from the Midwest to the South and
Southwest (the Sunbelt), and suburbanization.

In 1950, there was an unusually large group of
people under the age of 5, indicating the beginning
of the Baby Boom. This group had a profound
effect on the country for years, requiring more
schools, creating a very large labor force, and in
2000, many of them were nearing retirement. Their
age and retirement plans (including their drawing of
Social Security) will have an important effect on
population distribution and demographic structure
for many decades to come.

With regard to migration, from 1950 to 2000, the
distribution of the population became more
oriented toward the Sun Belt and the population
density there became greater.

Similarly, a comparison of the location and size of
cities in the U.S. during the same period would
show an increase in urban population and the
greater development of suburbs around urban
areas.

U.8.FI.11.EH2.1 Demonstrate an
understanding of population changes
in the United States after WWII. Basic
data, charts, maps, or other resources
may be used.
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U8.3.1 Civil Rights Movement — Analyze the
key events, ideals, documents, and
organizations in the struggle for civil rights by
African Americans including:

e the impact of WWII and the Cold War
(e.g., racial and gender integration of the
military)

e Supreme Court decisions and
governmental actions (e.g., Brown v.
Board (1954), Civil Rights Act (1957),
Little Rock schools desegregation, Civil
Rights Act (1964), Voting Rights Act
(1965)

e protest movements, organizations, and
civil actions (e.g., integration of baseball,
Montgomery Bus Boycott (1955-1956),
March on Washington (1963), freedom
rides, National Association for the
Advancement of Colored People
(NAACP), Southern Christian Leadership
Conference (SCLC), Student Non-violent
Coordinating Committee (SNCC), Nation
of Islam, Black Panthers)

* resistance to Civil Rights (National
Geography Standard 6, p. 195)

(National Geography Standard 10, p. 203)

Although the Constitution says that “all men are
created equal,” many civil rights afforded to white
men were not extended to African Americans. The
civil rights movement refers to the struggle to
obtain equal rights for all people, regardless of
race.

Some key events in the civil rights movement

include

e racial integration of the military following WWII;

e passage of legislation and Supreme Court
decisions requiring the desegregation of
schools (e.g., Brown vs. the Board of
Education);

e numerous social protest movements and
demonstrations, as well as the establishment
of civil rights organizations, which moved the
cause of racial equality to the forefront of
American consciousness; and

« passage of the Civil Rights Act, which prevents
discrimination based on race, color, religion, or
national origin (1964); the Voting Rights Act
(1965), which restored and protected voting
rights; and the Fair Housing Act, which banned
discrimination in the sale or rental of housing
based on race or other such factors (1968).

U.8.FI.11.EH3.1 Demonstrate an
understanding of the civil rights
movement.

U8.3.3 Women’s Rights — Analyze the
causes and course of the women'’s rights
movement in the 1960s and 1970s (including
role of population shifts, birth control,
increasing number of women in the work
force, National Organization for Women
(NOW), and the Equal Rights Amendment
(ERA)). (National Geography Standard 10, p.
203)

The struggle to gain the right for women to vote
was long and hard, with many successes and
failures. For years, women and their supporters
held marches, launched protests, and
demonstrated as a way of drawing attention to their
issues and concerns.

The contributions of women to the war effort during
World War | finally engendered support for the
women'’s suffrage movement in Congress, resulting
in the ratification of the 19™ amendment to the
Constitution shortly after the war ended.

Even though women secured the right to vote in
1920, they still lacked social and economic equality
in American society.

After World War |1, the pressure for full equality for
women intensified. Employment and educational
opportunities began to expand for women in the
1960s, and the legalization of contraceptives and
abortion rights gave women greater control over
reproductive decisions.

As a result of having greater control, career
opportunities outside the home opened up.
Although not all women shared the same opinions,
women’s groups, such as the National
Organization for Women (NOW), were formed to
promote equal rights, equal pay for equal work,
and equal job opportunities. In 1972, the Equal
Rights Amendment (ERA) was passed by
Congress, but it was never ratified by the states,
falling three votes short.

U.8.FI.11.EH3.3 Demonstrate an
understanding of the women'’s rights
movement.
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politics (National Geography Standards 3
and 6; pp.188 and 195)

* intensification of partisanship

e partisan conflict over the role of
government in American life

« role of regional differences in national
politics
(National Geography Standard 6, p. 195)

Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Extended HSCE
Inspired by the successes of the civil rights and
women'’s rights movements in the 1960s, other
minorities demanded equality, as well. For
example, the United Farm Workers, a union
comprised primarily of Latino farm workers,
demanded more pay and better working conditions
and used nonviolent actions and nationwide
U8.3.4 Civil Rights Expanded - Evaluate the consumer boycotts (the first of which involved
major accomplishments and setbacks in civil grapes) to achieve their goals. U.8.F1.11.EH3.4 Demonstrate an
rights and liberties for American minorities e
over the 20" century including American S S The American Indian Movement took a militant :{:—Serslteadn::l‘g égs:irr:;nt);iﬁlf pslz?;iteh
Indians, Latinos/as, new immigrants, people approach to obtaining treaty rights and better e ugﬁt 99
with disabilities, and gays and lesbians. conditions and opportunities for American Indians. quallly.
(National Geography Standard 10, p. 203) They used public protests to gain national
attention.
Other groups have also fought for their civil rights,
like people with disabilities who fought for and won
passage of the Americans with Disabilities Act, and
gays and lesbians who fought and continue to fight
for their constitutional rights.
Grade 11 United States History and Gen.
Geography Content Expectation Ed. FI Key Concepts Extended HSCE
U9.1.2 Transformation of American Politics
— Analyze the transformation of American
politics in the late 20th and early 21st
centuries including:
e growth of the conservative movement in
national politics, including the role of
Ronald Reagan
* role of evangelical religion in national s NA NA NA
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